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This introductory editorial reviews outcomes of tBRNWACA' and NORRAG 2004
Critical Perspectives regional seminar on educatioiVest and Central Africa. It then alludes
to challenges education researchers face in Afrefgrring to the case of the 2004 World
Bank study on skills development in Africa

Schooling and Skills Development in West and Céritfidaca

Formal schooling. Skills development. In Africdp these worlds meet? Under what
circumstances? Do they respond to national anmmabdevelopment needs in West and
Central Africa? With gender as a lens, what canle@n about schooling? about skills
development? How critical will African researchdre of international documents on
education and training?

ERNWACA and NORRAG decided to address these questat aCritical Perspectives
regional seminar on schooling, gender and skillseiigpment, organized in Bamako, Mali in
September 2004 with 50 researchers,

practitioners, and policymakers. The semin
was the second in Africa, following up on on
in East Africa (see NORRAG News No. 3
from August 2003). Other partners include
the Malian ministries of Education and O
Labour and professional developmen
National Museum of Mali, Tamaro Keng
theatrical troupe from Mali, Ecobank, SHC
and ADEA?

In NORRAG News No. 35 you will find
condensed versions of some of the 20
Critical Perspectives seminar papers. T
FAWE® paper, which reviewdJNESCO's
Global Monitoring Report 2003/2004’

reminds us that though there was a 38

ERNWACA was founded in Freetown (Sierta
Leone) in 1989 by African researchers who
wanted, collectively, to offer their expertise for
educational and economic development.
bilingual network now has 250 members in 13
West and Central African countries and works
with  African  universities, governme
ministries, civil society and international

partners. With over 15 years of experience|in
collaborative  transnational research ahd
regional networking, Ernwaca seeks to bujld
national and regional research capacity,
conduct research for decision making, stimulate
policy and public dialogue through proactiye
communication and advocacy, and build
quality partnerships to improve the conditions
for research and peer-reviewed publicatign.
Seewww.rocare.org

increase in access to formal schooling in Africairdy the 1990s, 57% of all out-of-school
Data on quality, retentionrfpemance and quality of teaching and

children are girls.
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% Johanson, Richard K. ; Arvil V. Adams. 2004. IBKDevelopment in Sub-Saharan Africa, World Bank,
Washington, DC, USAyww.worldbank/labormarketfor country case studies.

* Swiss Development Cooperation

® Association for the Development of Education imiéd
® Forum for African Women Educators

’ Available atwww.efareport.unesco.org
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learning is unavailable in the Unesco report. daesal West and Central African countries,
advances were made in girls’ education due to usalgrimary education plans, scholarships
or fee elimination for girls, use of media advocaryd special Unicef programs for child-
friendly schools. The paper from Togo describderesf to reduce a more than 20-point gap
between the percentage of boys and girls enrolledschool, including community
consciousness-raising and support for revenue-ggngractivities.

The UEMOA? paper reviews the labour market situation and gowent responses in its
eight (francophone) member countries. Salariedl@yngent is stagnant, yet governments
remained focused on training for the formal sect®apers from Mali present specific small-
scale government and NGO initiatives to teach regdvriting and arithmetic to child
apprentices; use Centers for Education and Devedtap(CED) to reach out-of-school youth;
teach crafts and trades, such as weaving, sewiel @ind wood working to youth, including
training in HIV/AIDS prevention and in marketing &dapt business activities to socio-
economic environments. The Ghana paper explainseffiorts to integrate vocational and
technical training into formal education failedffdulty of teaching skills development to the
dictates of academic examinations; costs and refimbties associated with technical and
vocational training; lack of student attractionstach courses. The Gambia paper reiterates
the perceived inferiority of work-based learningdamsists this must be addressed if
education and training is to help stimulate nati@anomic growth and production.

Overall, the papers recommend the following

actions: NORRAG seeks to improve interactions
e Sensitize all actors to the value of bof among research, policy, and practice ag a
academic and vocational training; means of supporting education and training.

. . . TEYT and With several hundred members based [in
ncrease Investment In an universities, research centers, developmgnt

diversify funding for skills development, agencies and NGOs — primarily in Europe Qut
including employer and traineq diversifying — NORRAG has been bringin
contributions: critical perspectives to development aid fpr

- . | over several decades. NORRAG collects,
* Adapt training to learner and socio analyses and synthesizes research on education

economic needs; policy and strategy; conducts appligd

e Adapt education and training collaborative research; provides advisdry
programmes and formal and non-formq services to governments, NGOs and other
curriculum to reflect needs of the worl( ©r9anizations;  engaging in joint advocagy
of work, avoiding gender stereotyping: efforts; and strengthens other networks. $ee

! ! www.norrag.org

* Promote fora for exchange among actors
involved in training for the informal sector of teeonomy;

« Within the context of PRSP} scale up successful TEVT pilots from reforms hw t
1990s;

* Link formal education, non formal education and owmity development;

» Address gender gaps to achieve quality educatioallfo

Lessons learned in organizing the seminar? Africesearchers were not able to develop
critical perspectives, prior to the seminar, onittiernational documents selected for review —
because the documents were available only in RadsWashington, DC and were too long
for online access and/or printing.

8 West African Economic and Monetary Union
° Technical Education and Vocational Training
19 poverty Reduction Strategy Paper
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Perspectives? For ERNWACA, continued reflectiod eesearch to help educational systems
understand market needs and adapt programs acgiyraivhich will require collaboration
with economists. And continued collaboration WRBDRRAG to improve the conditions for
education research. Ernwaca also hopes to contirganizing Critical Perspective regional
seminars on education.

Partnering to improve the conditions for educatesearch in Africa

The preface to the World Bank report on its studyskills development in Africa refers to
weak institutional capacity in Africa, which preved regular monitoring and evaluation of
TEVT — and thus necessitated 70 case studies icoRdtries. And the report strongly
advocates for increased skills development in Afric

At ERNWACA, we believe research projects in Afrisaould help build research and
institutional capacity. Ernwaca’s regional coortion developed a working tdlto analyse
partnerships and determine how to develop thenhap tontribute to improved conditions
for education research in Africa. It could be khelpand insightful to evaluate the
partnerships angrocess for conducting the World Bank study on skills dieyegnent and
disseminating its findings. We could thus dravstass for similar work in the future. We do
not have in the study report, however, all the €lets for such an analysis.

Nonetheless, may we propose a certain number atiqus that should be considered?

What was the process for conceptualizing the studg®v many meetings were there? Who
organized them? Where were they held? Who ppatied (men/women, which institutions)?

Who learned what from participating in the stud¢®w many women were involved and at
what levels? Which institutions benefited? Whoereed what kind of training in order to
conduct the study (men/women)? How pertinent tiosé persons find that training for
future work in their professions?

Where was the analysis conducted? By whom? Wleat the mechanisms for validating
and sharing results? How are African countriesgishe findings to influence policy and
programs?

Where is the data that was collected stored and hd® access? How many African
researchers published scientific articles using éfam the study?

How much did the study cost? Where was the busjgatt? Which institutions benefited?

Leaving you with questions, not answers, do engading NORRAG News No. 35. And let
us know your reactions by emailinfo@rocare.org

™ The working tool is available on the next paganfnents to improve the tool may be sent to

info@rocare.org
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EVALUATING QUALITY OF PARTNERSHIPS for international research - tool in development

PARTNER P-04 [ P05 | P-06 | P-07 | TOTAL
/ over 35
DESIRED QUALITY possible

1 honesty and transparency (trust is a 2-way process) 5 5 4 5 4 4 2 29
2 % of budget spent by different partners stated 4 4 4 5 5 3 4 29
3joint decision-making 5 3 5 5 3 4 3 28
4 procedures help rather than hinder 5 5 4 3 4 4 2 27
5 connections to other partners 5 5 3 3 4 2 3 25
6 collaboration strengthens institution 5 5 4 3 3 2 3 25
7 open & regular communication, active & responsive listening 3 4 5 3 3 2 3 23
8 good technical support/advice 4 4 4 3 2 3 3 23
9 balance between PROCESS and PRODUCT 4 4 4 3 3 3 2 23
10 work leads to quality publications 3 5 4 3 3 2 3 23
11 joint accountability 4 4 4 4 2 3 2 23
12 mutual learning, win/win situation 4 3 4 3 2 3 3 22
13 research data remains and is analyzed on the continent 3 3 2 3 5 2 4 22
14 budgets appropriate and timely 4 4 3 3 3 3 2 22
15 member country/regional needs come first, activities pertinent 5 3 3 4 3 2 2 22
16/collaborative formative evaluation, continuous improvement 3 3 3 3 3 3 3 21
17\medium to long term and strategic planning 5 3 4 2 2 2 2 20
18 stated partnership policy 4 2 2 3 2 2 2 17
TOTAL RATING over 90 possible per partner (630 overall) 75 69 66 61 56 49 48 424

Average of ratings per quality (5=highest possible) _ 34|131| 2,7 2,7
% of total possible 83% 7% 73% 68% 62% 54% 53% 67% |

ERNWACA/ROCARE, Bamako, 2004
The fallowing partners -- with whom ERNWACA had a signed contract and a minium collaboration period of 12 months during 2002-2004 -- are included in the analysis:
ADEA, IDRC, IIEP, NORRAG, SARA/AED, UQAM, University of Montreal (UofM contract was with IDRC) (in alphabetical order).
The collaboration with SDC had not yet lasted 12 months. The SchoolNet contract was for a one-time consultation.

Note that all ERNWACA partners received a rating of above 50%.

Note that having interlocutors in the region seemed to make a difference in the quality of the partnership.
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ERNWACA
patners were
rated well on

these
qualities.

ERNWACA
needs to
improve
partner

relations in

these areas.




